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Intraduction

Miltoe £eynes Dyslexia Policy was first deve opec over a
peficd of two years oy a vaorking pery of psychaleglists
fromthe Educzzonal Psychaloay Service (EPS) ang 5EN
advisary teachers fom the Spacizl [cucationz Meeds and
Disgbilicy Inclusion Service (EENDIS), The crocsss i ded
LoNSAM2Tan with e ddvisers for Loglshg=d for Special
rducaticra Neods, discu ssio s witl spacial educational
needs Lo creingians (SENCOs) o4 baad teatners, eng
meeting ocal parents and the Milton Keynes Dysiexia
Association. NMembers of the working party alse diszuzsed
e policy with officers and members of the Local Autharity
1.#4) 2nd with colleagues n the Health Sendca.

Develoning the otlicy posee tonsidersble dhaliznages.
Dyslexia has a '0ng bistory and has alretee sanificart
Tediz attersion over the yaars. 'Experts'zitec in The media
naveclrimed as many as are 1 hee childen 2-d yourg
oeaple (0P have dys exia. The use of e ward dystexic has
aranssdd Feates cebate ehout 'S agnasis; the dargers of
label ing and the azed for specalist suppart. Parents anc
rezchers have neen confusad by the conflicsing messages
and this has gererated cansldsrabie arxiery.

Milton Keynes Dyslexia Pebcy Carifies the curreat use of e
serm dysiexia ang the implicazons for assessmart and
suppert 213 schoo! level. The policy vias compiled
follewsng a revizwy of the research evidence into the nature
o dyslexiz ard ettective practice in icentihcaticn =nd
suppeet of dysiexic pupils. The canclusians of the Warking
Party of the Rritish =sychelogical Society (19494 Dymiexs,
ey andeoatiang el Assescsmentare refectad inthie
palicy

Wilter Keyaes Dyslexia Felicy drevs o the qu daree from
the Dapartmens for Education ens skills Rescarck Regort by
Greg Broaks (2002) "Wihar Wans fr (2wt Literay
Difcuties’ which evzuated the affectivercss of
Irmerventions in scheols. This work contirued in Brocks
(2007). The working party referred to this and other
evidence on the effectiveness ot specific pregrammes and
dassroom support,

Nilten Keynos Dislexda Policy fores pat of the quidance
from the Local Autnarity (LA 12 assist sences 0 meetirg
the ~oeds of OYF with soecial cdustional reces and
dizakbilit 2s, imoiementing the SUN Code of Practize (Of2S
20010 1zshoud be read noonjuacton swith the SIN Toolkt
(2ES 20017 ard Wilion Keyres Specis Cducatione' Heseds
Handboo« (availatie nscrozisk

Miltan K2ynes LA supports the visw that SEN sa
mainstream issue. Good practice for pupils with dysleca wall
promote tei lull ane indegendant induzion in meisteam
chagses Eloctive provision for pup s with dyslexia requres a
wnzle scrac! anproacn that is reflectes In palicles,
classrocrm preciice 2rd support evelizzle to ne vicasl
pupls. The LA ass its sercols in provdire effec:ve supsa
trauch aalling arogramme of workshaos ard “ainirg
from The Faducaronal Paycholagy Service (5FS), ard the
Spacial Edacationzi Meeds 2nd Disaaility Inclusion 5nvee
(SINDIS). This val! corr plemert other tainng in
imolementing natonal intatlves and il suppot Mitan
Keynes CYF anrl Young People’s Plan Natianally the
Inclusion Dovoloament Brogramemne (DP) has been
produced to provice sunport far schnols inimpraying
knewdadge ane practice for OVF with dyslewa.

Definitiocn
Tre falloaing defaiticn of eysiexia is usad I Wilton Keynes:

Crsfexla sendent vihen aocusare and fusal word reacing
andier spefing develops very incomoleleiv or vath Great
aifficeity. This focuses on Wenocy leaming of the word lews”
and impfies that the problen /s severe a0 persistent desniee
approprieic Laming sppamunites I awices me basis ofg
Staaed preCess olassessment theauah teaching.

(Britisn Psycrclogical Saciety, 1959)

Why wre are using this definition

1. It = 'portant to he sbsclutely clear about the definition
to estzalish a sharad Laderstanding and clarity for
professionzls arc parents.

2 Inthe past thawe kas been much canzte necuration
2beut using the tarm dyslexa C.ue I 192 MEny carcemns
2beut 2oelling P We recognise that CYP ars
individusls ard that mere are dangas (a using the abe:
a5 an exglsnzsion for cortinuing failure. We use e lenn
with: the urdersterding that everyone is differentard it
saud rot be an excuse for lack of pregress.

3 W frdaws current reszarch evidence, wnich 5UgGCss
“that dyddexiz can ecour in COYP of all abilties. Cur
definition coes net ety or dentifying 3 disrepancy’
sewvacer ability in one 21ea and attainments noTner
arezs. Howaver, secogriting and utiisirg strengths Is
‘mportznt ir srder Lo incraose suicess end engegement
with ksarring.



4. Lresloxie mzy co oxist with ctier barriers ta leermirg. The

existence ot othar dittculsics shoula gt praclude
Fss2asment for dyslexia orvica wersa, e rezegnise the
rarticula’ links thers zan b2 netveeen dyslexia and the
devsioprert of s al, emenonzl and hehaviours!
Aiff s tien in some CYF Wasee awercoy ing the barmers
T arhievement arrsented by cysenia as enzertial n
sac.ning O secial and emins onzl adjusmment 25 wel
25r InCras ng thelr attainments,

Trz Ink bersesn dyslexa zne ather diftculdes is ror
arple, Same U1yt livermoy dificates have low sel®
estrom, HAss Ay have poar co-cadinatiar . lsrgquane
iff sutios ar soved laany ng archilamea Soaonass e7 7P
with aterton and mevataral prabior s Aaue
ggnificant difficulties I lizerazy. 192 linsis net
necessarily causal bat nesds wbe comsidered n
plenring Atereertions. As these proslerns e in
some but net all OY2 with: dyslexio thoy erenot pe Lol
the cefirition.

. O definiton facoses oo shserved diffiziuiios etber

thzn urderly ng coasss, reflectirg the cort ivirg debate
intke fold of dyslosic ard s~ abserie of en agreemant
of a sirale unitary caczal exalzration. W believs this
sFoule not rzstict or impeds pusil's accass o
carsmactive help

. Pesesrch evidence doos mot suggest 2 particalee przile

ot cegnivive abilities nocssseey o dehne dysiexia
Fawers we ackronvdedge the eviderce sugges:ing the
cantral fale o phonclegical pracessing in successns
wading ani spellicg. There is 250 e wearch suggesting
tha affinahies 0 verhal memony and verbal aracsssing
speed (Rass, AU

What the research shows about word reading and
spelling

=

Feading anc szellig e o plex skills that do nol
developnztara by Trey reec (o be laoabL

L Alreast 2 V2 can leein Lo 1eag ard spell.

. (P Fave an aqua entiderent oo effective iteracy

suppork Laured w thair recds

il azhile dues rol irgke progness, e leachirg reeds
1o be rrod e,

., Frertaalayz vial wliein e praterchidoleanto

rezl znr spell,

itan Keynzz Lys ede -okoy

Assessment and identification

S definition o dyslesia tequies Uhat Cree gsosct should
e evalualad Ciouc essess et

Thztthe pup | hat =am=d zcourane or flasnt vaord
eading and: o 3pe ling very Incampletsty

et appmariate €aming appertunlt#s have naen
arileg

0zt orngress has or v beer made z: the resait of mock
anditicra efarvinstruction 20d that difhey tizs ngve
AEvertAlsis pessisted

The role of schools and support services in assessment

1

In wizw cr the numser of CFP who am affectod by
chyslesin. we Ecleve that the sklls necessary to ident
pilpils with dy:leza should be iwailesle vitmir zccols
'Dagnasis oy specinlists whe do not Fave gccesy 1o
I=feemation akout tho carming comexkl ung Lrooesy
cwertime czm ary g ve parcal informgon,

. Teachars car idenz7y dyslexia thisuch thar delivery of

=necurcuam. Thay can use relevantin‘srmaticr, o
examp e tom Naticnal (umrculum Assessrents of
reading znd writing. Statt nlilzon Keynes scheols hove
recevad TRINC g i the assessmznt anc tsaenirg o
reacling =nd speling. Howevss, itis recoanized

rationa v tam Tary sohonls see dyskcia o8 suimething
SONAATE AN Manty Tearhens oo rot feel cenlident
Izantifiirg cysiexiz. The DfS nas eeocrwded oy
pradecirg e DP matenek Sor saft develcpmen.

. Fiuceraral psyckalng st= and SENGIS sdvsory wathors

ar=able ta sunpert schoms iz nirg #d nadvisngon
supnet for Incdriduzl pap s They can wark with U
sonanl <aff Irar necassadiy diractiy wits the nup ) o
achove 2 cever understandirg of e factors that msy
b help g or hidering proygress, ang o e ilily veays
Foarsard,

It i important "o ssrabiizn that zppraprate lezring
rApartueitios e gvaliaale. Smaff need to consider enc

_ odjuse Teatures of the phwslczl zon erational saming

Fal

contexs, such as feec oack 10 pupl 5 teachirg materia s,
cassmnm cxpectations drd rolivaticna slalegles
tatetals fram e 1D ezn be osad te susporl sl
zevelapment A delivery of wave | guality st leaciing
Further advize in medifvire the curicalum 2rd
envirenrment tan e sought o Uig sap ol (Sevicss.

. Assessrent anc suppart for puplls vath dys 2xa should

b= mline with the gaidance in te Code o Frovice fos

wwrw.mliiton-keynes.goviuk/inclusion
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Special Educational Needs and Milton Keynes Spacial
tducatices Handacok. Assessing Puch Progress (APH;
and Assessment for Learning (AL will ossist eechers I
the process

1tis the expectaton that schooks will have impementad
crategies from the JP programme pror e invovng
OUISIZE agercy SUPPSIT.

Meeting the needs of CYP with dyslexia

1

Thedefinition of dyskilz necatas fat ward eadirg
and ar speling nzs neen lezit incominletely after
targeted s.ppart. e consider that for prachical
ourpases 3 pupd weald “ormally Se at leas. ot Schoc
Action for further irvestigation 1o be warranied, Thuse
CYP corsicered 10 bave dyslexa would nuerally be
expecied 1o have accessec additional suppee L froen the
schuo!’s delegated oudget [or SEN divd have kevels of
altanrnent that are signifeantly lwe.

The identification of dyskexia rermains o separate issue
fram thaz of LA furding - ro label orings aulomalc
additioral -esources, including dys =xia. ILis the severity
of need following interenticr a0 Scwcol Acvonanc
Schood Action Plus that duternines v e or pot thee
LA proviges add tonal supgort.

he L prevides servces (o awist scrws s insupuurling
CYFwith specal educationa needs, indluuing cwlesia.
SENDS advisory tacnzrs are eble to zuppoar: schools to
davelop irterventions 2~d adviss on suitable resources.
The Fducatiaral Psycaicgy Service can suppart schools
In meeting the reecs of OV with morz complex
dculiles,

. Milton Keynes LA vill suppart schoals in dentifying and

supporting OYP with dyslexa at thiae levels

- Memoting good practice in estsblishing dysicria
*rlendly schoc(s inciuding whoks scheol policy
dewvelopment and cassroam aparoaches.

- Develoning specialist skills in identifyirg litcracy
dificuldes and dedding on approoriatz interventions
far use v thirdividuals @ nd graups Trivning to
deiver spec fic Interentian aragrammes mzy b2
IAUSSTEC

« Promoting further professizral cevelopmens
ooportLalties for teacnsrs at a specal sr el in
supporting pupils with cyslesia, ncudng
reenaniced qualifications

Freguently asked questions
1. Isanyone who has reading difficulties dystexic?

There are all suets of reasons why P mey be Lebind
vith reading. Some V2 miss cuton a lot of leaming
oppartunities. For exarmple, Uy ray miss a lot of
schoo and reading instruction. Once these CYP receive
the read ng Instructon they nzad they will begin to
rake gacd progress. Ther proslems will Aet cersiss
CFP vty cys'enia also make progress bt it is slew ard
takes 2 lat of efforr, Trelr difficuities ae parsistent.

What are the mast effective opproaches for pupils with
dyslexia?

At prasent We £an say thatit s important to have 2
targeted and systematic aaproach anc to have ots of
axperence and practice In reading, We also know that
work oo saunds Inwards, phanle strategles anc the
2pplication of these In veading 2ne writing are all
Imperiant. The Natlonal Strategles have helned with
these aepeds,

There is some evidence et freguent short teaching
sessions are move effective than one long session vith
daily inout being the moes: effective 3eakirg reading
zrd speliing obijecives doan into smaler steps s
essertal. fultsersony 1eacting Tageme with auver-
leaning is highly recom rerdec,

Schouls ¢re ub e 1 ssek the advice from M itor Keynes
suppuet wervices, ircluding SENDIS and the Educationa!
Peychology Service i supparing CY2 with difficulties,

Does dyslexla run In famities? s there o gene for
dyslexial

Some research has implicated & gqenetic lirk and recent
stucies have lecussed o identifying particulzr genes.
Problerns with Tteraty €0 aopear to run n famibes
aithough separeting geres Hom epvireoawatis
notoricusly cfficult.

At present itis not pessible ta'test'for dysiaxiz or identify
literacy difficultias from gene analysis. \We nave seen
that reading and speling are culluzally evcived skls
irv2nted oy humans pomanly Lo ecors spcken
langrage ard I=volve the success’s integraticr of 2
n.mber o different skl s Thus any genetic lirk is likely
to zeirdirect and compex

Research into this area wil continucto be interest ng,
However, placing dyzlexia 1 en edacaticnal context puts
the “acus an the tezching and wider eduzaticna
anyiranmenrs Certainiy it is here thastherz isthe




greatesr actental far pasithae chance whatewer the
genesic make us.

How do parents get thelr child's dysiexia acknowledged?
The best place ta start Is In schoal. Schosl stzf wil have
the mast importa nt i~ fonmaarion and will be those
il inwwark oy o help wisy icertifed dificulugs. If
parets have 29y 'warries 2350t thair enile’s literacy
deveagment, they stoule t2lk 26 the class teacherfom
tutor 1 clarfy havs the schoal's policy waorks for the
idenacaton ana provisicrsform tutor for CYP with
lireracy diffculz ez, The Spocial Educagional Needs Co
ardinaror [SERCo) will azws an averview and acoess to
auTsldzagencies

Using the abcve definzon, 2 'ore off assessment by
womeane wha does not have access ta formarion
abour the teaching ana suppart that has been provided,
and the child's resaarse 1o this.is not like'y tz dentify
dyslexa. 4n assessment of tls kird cannot orovide the
Artgienime and wourd reec to be ssen as par: af the
arnader assessmant of the child’s learaing.

. Does a child have to have at least average inrelligence ro
have dyslexia?

nrellio=nwe anc dysesia ars separate. Some OYF who
A wnry low telligense are good at rezding wares,
Just a5 some punlls wio bave Sigh nrelligence mave
arsblemewith veadirg. I the past tre ponuiar rotine of
dyslexiawas of highly intellicent CFP w0 hac readina
arobkemy. Their difficulties stocd vut sod veere essily
spotted. These days we undurstane (hal cyslexis wan
ozear et a levels of intef igeres and in al’ secial Casses
ane athrz groups, Many CVF whose problerms vaere
~mased or everocked ir the past car nove have e
difficul=es 'ezogn sec ard bs provideo with help ard
SUPROIT.

. Does it need an Educational Fsychologist to get dyslexia
recognised?

Not pecassarily. (Vizny teachens are new trzinad i
recogrismg snese problsmeardthe Mztiongl Strateges
anc the I3P have assisted n Fighlightng difficute: at
an early stage, Tha Code o Practics encourace:s a
sleged apprvach to assessment through teaching and
leamirg. Thiscen ke managed through good gractice in
sersels glongside special sducatonal reecs suspart
vevare needed. The emphasis is on ensurlrg that CYP's
muecs zre identified and 2cidressec as saon 25 2assibe,

W10 Kaynes Cysiwon 3y

7. Should \dentification of dyslexia trigqer spaciailst
teaching?
1k definition provices the basis [or sugport at differsat
‘evels. At Lthe early stages when the OVP is not makirng
oregress tharges may invslae soms minar zdjustments
10 the wave 1 quality st tzaching provised for dhe
whoe lzss, 10 may be necesedly 107 a2 o
nereanalisa Isarnng oy diftergniiating tha curr culen for
some pusils. Ths would include brescing down
leaming inte smaller stens delivered 2t a slower pace
‘with mare repetiticn, possibly supportad by a teachirg
asss7ant under the ciass teacher’s cuidance. This should
a8 ircaiparzed into t2achers alennirg. ¥ progress
“emains unsatsfactory, 1o LYF 2auld be offersd more
Intensive support ang extrz help wau d beceme
increzsingly Specia st and adjusted in accerdance wirh
tne chikd’s response,

Fesean:h nd quidance abour eftective intervertons,
such as the DOSF qudznse (Rrrogs, 2007 2nd Fose,
2008, shaule infarm aractics ard v lcantinue ta be
imaurlant fof wacning and kearning, The evzluaron of
outeomes e Baery Chid a Keader (eCARL will alsa
conzigute to schools' knowledae ancut literacy
irterventons

Intervention and Support

Supzot for pupils vz dysleric sould be consszent with
the scheol curriculumn,

Effactive lieracy provisian has heen dsscribed in terms of
three ‘wavies' of Intervention (DFES 2003)

« Wavel

I he effective Inclusion o all 7P i a dary Fah quality
lieracy weaciing

+ Wave2

Ldciticral small-group interventian for Y2 who can be
expecte 10 tatch up with thels nesrs as a resuit of the
interventon

« Wavesl

Scecfic targeted approaches tor O identified &s requiting
SIN supour. {on Sthogl Action, Scheol Action Plus or with 2
staternient of specitedacationsl neads).

www.milton-keynes.gov.uk/inclusion
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1. Wave 1 support

‘Wave 1 who e clas: sunportis 72 entiticrrenrt of cwery
pagl inour schosls. Thz ne ades the delery of coelity
literacy t=aciing with & 2otve plancing erd
mergenment. To madrize (e effecivencss, scascls
needs w be Yyclng figndly creating 2 positve lineresy
cnvanment

Atth's =vel teachers farry aut requlss asseisments of
pregrass inlitarscy thraugh =2 currzu am, inclucing
Haticral Curriculum Assessientsduse of AFF Some
schools use sdditional streening rmreasurss wideatily
pratils w i earning o wcal des.

1715 exoecmed that thete il be in dass support bom g
t23Ccning sasistznt tor some lits sy activities op a regu lar
basia Scaoezwill alss enls: the supaert of gareits
threwsah seing ook, Clhis shoule Le specifed in
horwaark guivarce o pareils).

2. Wave 2 support

Forzome DV who ate'at -l ol urderchicaerenl, e
Lk has previdee 2 rance of structurad smel groue
interventiony desgned 10 bocst achevement 7 lierady.
Trece inoude ELS inyear 1, Sir K5 Duest np=ar 3 ans
NS Iny=ar S, Orber suppart, such &5 hooser classes ard
ane to 0% tEaching, Nave 2iso heon provded o
MEXIMISe fpraress in key yoor aroups.

€2 identfied for Wave 2 support da not gererally have
soecal ecacational needs a Thnuah tsiramalnments in
reacing and wiitna are below zverace. tisexpsoied
Ural vt supas = mzty of Theses pupils vl zate up?
with their pses.

3. Wave 3 support

The DOSF quinance or Wave 3 sunportincludesa ziol
inrereentions which are barksd tw rassarch svicene
(%ooaks, 20070,

= School Action

AP ith rore tan Scant dificalties =s assessad by the
“aungdation Prohie, P levels snd Matonal Currdculurr lovels
mzy meet the criterizs lor e ppr. alSthoo. Aticn.
Tzaching staft woud cary out mone dotaled d agrostic
assmssment ard selup an Irdividual Lducation = an (LR or
Groun Lducetion <an (ooP InceasinG’y scascls are using
rddividae] Pravision Flans instezd o I7P: Approprizts targers
13 'meresse progreas waule be ser Advore caud be sought
om SENDIS advisery seachers. Suponr: at this lesel would
nrude adeitic~al differonciatad carmiog cxporionges,
ncudimg spacific ntervectizes ICT ogethers with

spreielived 1esources mighs 26 used to supasrs OVPat
Scheol A on,

Teachacs would be exoatied W movde d Teenitietzc
Arrevirk and B enlist e supoeLel parents in

irfoccing targ s Suppert for literzcy within the clessies™
and same structured small aroup wock wou d bz prevideu
o a reaulan basis,

« School Actlon Plus

A zils wha reeel tie theesti ds o Schoal foman A
wauld requize mare n cepth 2seismont o tha areas of
ezdirgand zpalling neldding caeful anahysis of errors ard
‘earning sty ex Thp advien from eatcrral support seivices
shauiled beseaqht in assessing ard monizeeng progiess
“aranah the ekl SR Anpropdate ICT resources shueld oe
~ank aallabe

23T at School Sctice: Plus would weauls hy reccive support
nathin a sma | geup ana o incddually. Structured
nrarammes saiected an the bass af svideioe of
effectivenass wolld 2o falloaed. Adaitional susport voald
b prondced 27 homs ard cuicance given to parests,

+ Pupils with Statements of SEN

CYE with statzrents of spec al edusaliveal nesds wro'd
Fawe alncady have hed o deailed assessinent af arezs of
mzed and apreprizte srovison vould be specifiad Ths
woulc incluc s acditone | supuor: Fue 3 wathing a558tant
and possibly advicesapport frorm 2 zpocizlisl teacher In
andition te rormal provisicn 2t School Aclion 2 s Specific
esources vight be stec or the staremert

The srogress ol popils vith o statemer Dwill 98 cossly
myvanionsd by the SENCS and the Srenvel Revewe will
clatarmire onjectives for the ~2x0 7 2 rronths,

Examinations

=1 gils with eys'exiz undetz <ing Key Stane 2 SATS crGOSF
EXATIHE NS My rwec ssesmer: foc ez natian
auenitics in crcr ol aparepriaie A e gements may be
sz, This newsdy (o gn prawicesd by a suitzhly cual fea
practivoner. Guidarcs is avaiabls for cchealn
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